Course unit (module) title Code

Child’s perspective in language education

Lecturer(s) Department(s) where the course unit (module) is
delivered

Coordinator: prof. dr. Loreta Vaicekauskiené VU Faculty of Philology
Other(s): assoc. prof. dr. Satu Griinthal, invited
contributors

Study cycle Type of the course unit (module)
Master Free Elective
Mode of delivery Period when the course unit Language(s) of instruction
(module) is delivered
Lectures, seminars, individual work | Spring semester English

Requirements for students

Prerequisites: none Additional requirements (if any): none

Total student’s workload Contact hours Self-study hours
Course (module) volume

in credits

5 150 48 102

Goals of the course and competences to be developed

Based on the empirical data drawn from primarily the Nordic and the Baltic Sea region, the course puts emphasis
on sociocultural and didactic aspects of language teaching and literacy. Students will have the opportunity to reflect
on their personal experiences at school, critically evaluate school language education from a post-structuralist
perspective and carry out an applied project about their own community or the community they are studying. NB.
A more specific version of the course content and assignments is available on the VU Teams / Moodle platform.

General skills:

Analytical, critical and creative thinking: to critically evaluate, systematize and process information from various
sources; to improve existing and generate new ideas.

Problem-solving, social and communicative skills: to identify relevant problems to be solved, to discuss alternative
choices; to offer and apply problem-solving solutions; to make informed decisions, based on facts and experience;
to engage in constructive teamwork.

Academic and professional ethics: understand and respect ethical requirements; to comply with the principles of
responsibility and integrity; to engage in dialogue and seek mutual understanding.

Subject-related skills:
Knowledge about and application of the theories and methods of the field; ability to formulate a research question
and to communicate research findings to different audiences.

Learning outcomes of the course unit (module) Teaching and learning Assessment methods

methods




Students will acquire:

Knowledge about the ideological development of
language education since 1990, the post-structuralist
theories on language teaching and the educational
approach to the child, the related concepts and
research methods. Ability to professionally analyse
and interpret various aspects of language teaching,
literacy, language education and related ideologies.

Readings (about 300 pages),
discussions, analysis of a
wide range of material,
various assignments,
incorporating also
experiential approaches; peer
to peer evaluation.

Cumulative score for
participation in seminars.
Group / individual project.

Assignments

1. Literacy from a cognitive and sociocultural
perspective: From natural orality to literate culture.
Embodied teaching and learning. Why is it difficult
to overcome nature when learning to write?
Structure of the course and assessment
requirements.
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2. Paradigms and methods of language teaching:
National curricula for teaching national language
and literacy at school. Child-centered teaching and
learning. Why do authentic learning experiences
with reading and writing matter?

16

3. Correcting language means correcting people:
Language and symbolic power. Standard language
ideology (SLI) and non-standard language varieties
in education. Social consequences of the required
linguistic uniformity for children with various
linguistic backgrounds (incl. minority and
immigrant children)

10 | 18

4. Teaching 'the language’ and teaching "about
language': Language education as a part of general
language planning and policies. Raising awareness
of social discrimination linked to teachers’ attitudes
and building sociolinguistic knowledge.
Introduction of teaching of linguistics into national
curricula. Why is it beneficial to teach linguistics
and language awareness at school?

18

5. New literacies: A critical look at the traditional
language teaching. New conceptualisation of
‘language’. Literacy as a social practice.
Translingualism in the classroom. Study of
linguistic landscapes as language teaching method.
How digital technologies are changing the teaching
methods and the teacher-student power
relationship?

18

Literature indicated below.
Analysis of selected
research articles with
discussion.

Various assignments.
Students’ presentations for
colleagues.

6. Preparation and presentation of the chosen
project in class.

18

Consultations with teachers

Total:

A a) a)

Cumulative evaluation of participation in seminars
(30%)

12 |14 |22 |48 | 102
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Assessment of the student’s ability to
prepare for tasks in class, the

End of the
semester

understanding and application of
theories and concepts of a given field,

interpretation of the social functions
of language.




Group or individual project on a chosen or given
subject (70%0).

The students can choose:

(1) An applied project involving a real case study /
issue. The project must be based on relevant
theoretical concepts and include recommendations
to be applied. Interviews with stakeholders
(teachers, students, politicians can be a valuable
source for the project)

(2) Journalistic essay to a broader audience aiming
at raising awareness of any chosen relevant topic
discussed during the course.

Each project can be written or multimodal,
combining sound, video, image etc.

The scope of the group project is 10 pages for
groups of two-three students. The list of references

The final version
of the project is
handed during the
exam session.

Please note. The
grade is reduced
by 1 for late hand-
in. The grade is
also reduced by 1
if the formal
criteria are not
met.

Grasp of theory (use of concepts, in-
depth reading), clear articulation of
project idea, the quality of the
interpretation (independency in
thinking, critical awareness),
structuring of the content of the
project, order of bibliographic
references and bibliography,
proofreading, aesthetics.

should consist of at least 6 relevant entries.
Individual papers: not less than 4 pages (1000-1500
words), including literature (at least 5 entries). The
number of total pages for the projects can be agreed
upon with the teachers, taking into consideration the
potential multimedia content.

NB. Bibliographies are updated each semester. Compulsory reading
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